Student Engagement and Instruction
	
Indicator
	Advanced  ←
	Proficient  ←
	Evolving  ←
	Unsatisfactory  ←

	Communicates learning targets in every lesson using student friendly language
	Identified targets cover the range of learning needs while maintaining the integrity of the curriculum.  Students can explain how current activities relate to the target.
	Students are able to identify the learning target of the lesson & their level of achievement.  Students know why the learning target is important.
	Lesson targets are communicated in student friendly language.
	Lesson targets are not communicated to students.

	Monitors student understanding and adjusts pace.  More student talk than teacher talk.
	Anticipates and plans for the variety of pacing required to meet student needs.
Student ‘talk’exceeds the percentage of teacher ‘talk’. 
	Consistently monitors student performance and adjusts pace using student feedback.  Students have time to reflect on learning goals & to check
their understanding.

	Occasionally monitors student performance and adjusts the pace.
Teacher does most of the talking.
	No attempts or awareness of the need to adjust pacing.

	Asks a variety of questions (using Bloom’s taxonomy) to stimulate thinking and discussion
	Students exhibit independent thinking and assume responsibility for discussion by initiating topics and making unsolicited responses.
	Teacher successfully engages all students in the discussion by probing & providing adequate wait time.  All students engage in answering higher level questions.
	Various levels of clear questions are prepared in advance.  Questions reflect learning targets.
	Low level or no questioning.  Inconsistent wait time, little or no probing.  Inequitable question distribution.

	Engages students in respectful tasks and utilizes flexible grouping strategies
	Tasks engage & challenge all students. Students can articulate the purpose of the task. Flexible grouping permits students to move in & out of groups depending on the purpose of the task.
	Student tasks are meaningful & purposeful relevant to learning targets.  Students have a choice of tasks relevant to the teacher’s assessment of their prior knowledge, readiness, & interests. There is a combination of grouping strategies: whole, small, partner.
	Teacher engages students by using a variety of tasks & strategies that meet different learning styles.  Whole group & independent learning are dominant.
	All students are not cognitively engaged.   Learning found to be irrelevant by many students.  No criteria of expectations for student work.

	Shows energy and enthusiasm for teaching and subject matter


	Evidence that energy and enthusiasm for subject matter inspires students.
	A desire to serve others is modeled.  Teacher persists in seeking alternate strategies to assist struggling students. 
	Demonstrates sincere enthusiasm and energy for teaching students and subject matter.
	Shows little or no energy and enthusiasm for teaching and subject matter.  

	Writes and speaks clearly and correctly


	Written and oral communication is exemplary.
	Language is expressive with well chosen vocabulary that enriches the lesson.
	Oral and written communication is informative & expressed in standard English.
	Frequent errors in written and oral communications.

	Monitors and adjusts research based teaching strategies to meet the needs of all students


	Makes individual adjustments in teaching strategies based on individual student behaviour and learning.


	Consistently monitors student behaviour and learning to adjust teaching strategies.  Advantage is taken of the “teachable” moment.
	Occasionally adjusts teaching strategies mid- lesson to better meet student needs.
	No evidence of monitoring or adjusting of teaching strategies to accommodate student needs.

	Uses appropriate closure activity


	Students can express what they have learned during the lesson and make connections to past and future learning.
	Teacher-led closure activities help students make connections to past and future learning.
	Closure activities limited to review without connections to past and future learning.
	No closure activities.

	Demonstrates high expectations for learning and achievement for students

	Students are appropriately challenged.  Data is frequently shared to note student’s individual success and the
class’s success.
	Re-teaches student who did not achieve mastery and offers tutoring to students who seek additional help.
	Criteria for learning activities match curriculum outcomes and are shared with students prior to assessment.

	No expectations or criteria for learning are established.


Planning
	Indicator
	Advanced  ←
	Proficient  ←
	Evolving  ←
	Unsatisfactory  ←

	Plans are prepared in advance and linked to curriculum outcomes.


	Plans demonstrate teacher knowledge of student interests, readiness, and learner profile.  
	Planning incorporates answers to the 4 PLC questions.  
Time lines for year and unit plans are reasonable.
	Unit and lesson plans are prepared in advance & define student outcomes with activities & assessments that are aligned with SK curricula.
	Little or no advance planning.  Disconnect between outcomes and activities.

	Unit plans model an Understanding by Design (UbD) process.

	Plans include all facets of student understanding & choice is frequently provided.
	Knowledge, skills, understandings, and essential questions align with curricula. Alignment of the 3UbD stages is evident.

Performance tasks & frequent formative assessments are planned in advance.  
	Planning is appropriate in  2 of the 3 stages defined by the UbD process.
	No alignment of year plans and unit plans.

	Instructional activities/strategies take into account the need of diverse learners


	Actively seeks opportunities to differentiate & utilizes student input in planning.
	Instruction is differentiated for diverse learners. Displays knowledge of individual student’s readiness, interests, and learning profile. Content, processes, &/or products are differentiated appropriately to meet student needs.
	Some differentiation of learning activities based on students’ past performance.
	No differentiation of learning activities.

	Links new concepts to previous & future learning

	Uses strategies that are most effective for students to link previous knowledge to new & future learning
	Intentional use of students’ prior knowledge to design learning activities.
	Working to link previous lesson’s learning to new concepts.
	No evidence of attempts to link new concepts to previous knowledge.

	Seeks out multiple resources for teaching to meet the range of individual needs


	Uses multiple resources and seeks out other professionals and professional development opportunities to meet the needs of all students.
	Utilizes professional resources located on –line and in school and professional libraries.
	Uses an appropriate variety of teacher and student resources.
	Extensive or inappropriate reliance upon one resource for class instruction.

	Plans include a variety of effective, research-based teaching strategies  

	A variety of research based strategies are utilized to meet all students’ learning needs.  
	The most effective research based strategies are used to maximize student learning & achievement of curriculum outcomes.  Student choices are offered to provide multiple pathways  to improve understanding
	Experimenting with a variety of strategies to discover which best meet student needs.
	Reliance on a few teaching strategies.  Strategies frequently utilized are not founded on research.  


	Infuses appropriate technology and media into instruction


	Seeks out or develops technological applications to enhance student learning.
	Uses available and appropriate technology/multimedia to enhance student learning.
	Attempting to use technology and multimedia applications to enhance student learning.
	Little or inappropriate infusion of technology and media into instruction.

	Reflects on impact of instruction on student learning and makes adjustments accordingly
	Inherent daily reflective practices are evident in daily planning documents.  Evidence of revised lesson plans based upon ongoing formative student assessments.
	Uses frequently collected data on student achievement to make changes to lesson plans and delivery.
	Occasionally evaluates  practice and makes changes to plans to improve student achievement.
	No evidence of self-reflection to evaluate current practice to make changes to improve student achievement.


Classroom Management and Environment
	Indicator
	Advanced  ←
	Proficient  ←
	Evolving  ←
	Unsatisfactory  ←

	Creates a supportive learning environment

	Facilitates the students’ responsibility to develop a respectful classroom.  Students monitor their own behaviour and that of peers. Students know & take responsibility for their own way of learning.
	Maintains a nurturing environment with high challenge & low threat, where all students can learn.  Students respect the opinions /perspectives of others & feel safe to ask & answer questions.
	Establishes a positive & respectful classroom.  Students are always treated with respect.  
	Classroom interactions are often disrespectful and/or uncaring.

	Establishes classroom routines, procedures, and expectations


	Efficient systems for non-instructional duties and  group work are established so all students are engaged. 
	Students are involved in establishing routines that support choice & autonomy. Classroom expectations and routines are explicitly taught & practiced.
	Classroom routines and procedures are established so there is minimal loss of instructional time.  
	Rarely establishes expectations or holds students accountable.

	Effectively manages transitions and non instructional activities


	Transitions are smooth with students assuming responsibility so that no instructional time is lost.
	Transitions occur smoothly with little loss of instructional time.
	Smooth transitions occur occasionally;  some loss of instructional time
	Instructional time is lost during transitions.  Behavioural problems often result.

	Manages time and materials


	Efficient management of time and materials results in students being engaged in learning 100% of the time.
	Daily schedules and routines for the management of materials and equipment are in place and utilized consistently.
	Consistency in following set schedules and routines is developing.
	Little evidence of time management and organization of materials resulting in lost instructional time and increased behavioural problems.

	Monitors student behavior and uses a variety of behavioral management strategies


	Anticipates student behaviour and implements preventative behaviour management strategies to yield desired results.  Interventions are sensitive to student differences.
	Exhibits “withitness” and responds to student behaviours using effective strategies that meet individual student needs.
	Monitors student behavior and responds to both appropriate and inappropriate behaviours.  
	Rarely monitors student behaviour and/or inconsistently uses behavioural management strategies.

	Effectively reports student behaviour to appropriate audience(s)
	Teacher shares the responsibility of tracking student progress toward behavioural goals. Students are able to chart data and share with appropriate audience(s) with teacher guidance.
	Student behavioural data is collected regularly and shared with individual students, school personnel, and parents.
	Some informal records of student behaviour are maintained and communicated when requested.
	Does not document student behaviour and/or does not report to appropriate audience.

	Develops relationships with students


	Established strong teacher/student relationships allows for the initiation of relationships with family and/or community.
	Initiates and maintains appropriate adult/student relationships based on mutual respect resulting in a positive learning environment.
	Appropriate relationships between the teacher and students are beginning to form.  Demonstration of  a caring, respectful, and empathetic attitude lays the foundation for relationships.
	Few or inappropriate relationships with students; relates with only selected students; misunderstands adult/student relationships.


Professionalism
	Indicator
	Advanced  ←
	Proficient  ←
	Evolving  ←
	Unsatisfactory  ←

	Contributes effectively to the professional work of the staff


	Shares ideas, action research, and resources confidently with others.  Coaches or mentors other staff.
	Engages with colleagues in creative problem solving and decision making to improve student achievement.
	Collaborates on projects and seeks to build relationships with other staff in the school.
	Usually avoids working with other colleagues.  Few or no efforts to collaboratively problem solve.

	Relates effectively with parents/guardians

	Collaborates by asking parents to share observations of their child to aid in understanding and planning.
	Initiates communication with families to share individual student progress, and to update information on classroom events.
	Communication with families occurs at regularly scheduled times or as requested.
	Inattentive to parents’ needs; does not make efforts to contact parents, doing so only when required by administration.

	Demonstrates a positive orientation to his/her own professional growth


	Engages in action research utilizing data to improve student learning.
	Seeks and listens to constructive criticism and makes use of the feedback and /or incorporates ideas from professional reading.
	Plans and follows through on yearly professional development goals.
	Irregular attendance at professional development events.  Little or no professional reading.

	Reflects on his/her own effectiveness as a teacher


	Critically analyzes the impact of instruction on individual student learning and offers alternate learning activities/approaches.
	Makes an accurate assessment of a lesson’s effectiveness and the extent to which targets were reached.  Cites specific examples from the lesson weighing the strength of each.
	Generally able to reflect on the impact of instruction on student learning and make some adjustments.
	Evaluates self in ways that are inaccurate or unrealistic; does not know whether a lesson was effective in achieving student targets.

	Demonstrates ethical behavior


	Demonstrates high professional standards in all aspects of the teaching profession even in difficult situations.
	Exhibits a high level of adherence to the professional code of conduct and utilizes appropriate procedures as required.
	Demonstrates an understanding of professional ethics though may need clarification on occasion.
	Exhibits unprofessional behaviour (violates confidentiality and is unaware of legal responsibilities)

	Demonstrates responsible professionalism


	Leads and participates in a variety of school & division events making a substantial contribution.
	Assumes a leadership role in a variety of areas to enhance students’ school experiences.
	Adheres to the school policies (attendance at staff meetings, planning for subs, arrival/departure times, etc.)
	No or minimal compliance to school/division policies.  No or minimal participation/leadership in school /division initiatives or activities.

	Develops effective relationships with staff
	Extensive knowledge of others’ skills & developed trust allows for powerful collaboration to impact student learning. Connected to an on-line professional learning network 
	Maintains positive working relationships with professional and paraprofessional staff  to optimize student learning opportunities.
	Efforts to dialogue and share professional practice and insight with colleagues.
	Disrespectful behaviour and/or an unwillingness to acknowledge others’ opinions or points of view.


Assessing and Reporting
	Indicator
	Advanced (Mastery) ←
	Proficient ←
	Evolving (Approaching) ←
	Beginning ←

	Uses a variety of formative assessment strategies
	Diagnostic tasks are used prior to instruction to guide planning.

Students track own progress. Data is charted to show progress (e.g. LtoJ strategies).
	A variety of formative assessments are aligned with learning outcomes (targets). 

Students use feedback from practices to improve current assessment tasks.
	Experimenting with some formative assessment strategies to guide planning and help students with next steps.  


	Formative Assessment is not yet part of the assessment plan and is left to chance. Some practice and feedback is given to students.

	Uses a variety of summative assessment strategies
	Assessment tasks are differentiated to meet learning needs. Performance tasks include authentic audiences in their design.
	Assessment plans depict the triangulation of data, performance tasks, & multiple pathways for students to demonstrate their understanding.
	A variety of assessment tasks measure curriculum outcomes.

Working to align KUDs to assessments. 
	Only a few strategies are used to assess student achievement of outcomes.

	Uses assessment results to adjust and to plan future lessons
	Assists students to understand assessment results and establish personal learning goals.
	Uses assessment results to plan instruction for individuals or groups.


	Student progress is assessed with a view to diagnose, remediate, or enrich student learning.
	Minimal use of assessment results to adjust instruction.

	Evaluation criteria made clear to students
	Students are involved in understanding/co-creating assessment criteria. 

Exemplars are used to help guide and motivate learning.

Students can articulate their next learning steps based upon required criteria.
	Rubrics clearly articulate criteria relevant KUDs of outcomes. Non-curricular outcomes are not included in the rubric/scoring guide. Students can describe their status relative to the outcome (target) using the rubric.
	Clear criteria relevant to outcomes (targets) are shared with students prior to assessment.


	Rarely share evaluation criteria with students prior to learning, but do understand the importance of students knowing what is expected. 

	Students can self and peer assess using established criteria
	Students can explain what they could have done to enhance their learning. 

Students can make suggestions to peers to improve achievement. 
	Students can self & peer assess. Students know how they are doing & can set goals based on criteria.

Students know how to access supports to achieve learning goals.
	Experimenting with student self and peer assessment tasks in several subject areas.

Students have opportunities to self-assess progress on some outcomes (targets).
	Students rarely have the opportunity to self or peer assess. 

Developing ideas in one subject area to increase self & peer assessments.

	Provides continuous and timely feedback to students
	Individualized feedback causes students to reflect on their own learning.  

Students receive feedback from audiences beyond their classroom.
	Feedback to students is timely & individualized so that each knows what they did right & how to improve their learning.

No grade appears with feedback.
	Descriptive feedback to students references rubrics, exemplars, & models.

Opportunities are given to students to use feedback.


	The value of feedback is understood. 

Working to make feedback specific, descriptive, and timely.

	Keeps accurate student records that reflect triangulated data
	Students use data (Home Logic) to set goals to affect their achievement.
	Assessment data (conversations, observations, products) captures trends in student achievement.

Behavior data is collected.
	Formative and Summative assessments are maintained in Teacher Logic in a timely manner.


	Formative and Summative assessments are maintained in Teacher Logic. 



	Communicates to families about student learning
	Students have opportunities to share their progress with families by leading conferences.


	Students have opportunities to share their learning with families by participating in conferences.

Timely interventions are implemented.

Ongoing communication with families about learning using tech tools, student agendas, etc.
	Communication with families occurs as needed. 

When concerns arise interventions are communicated in a timely manner.


	Some communication with families about student learning usually at conference times.


